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English Language Learner Trends 





5,208,247 

National Center for Educational Statistics Common Core of Data, 1999-2000 through 
 2009-2010.  



Education Weekly (EdWeek), (2004).  English Learners. Available at: 
http://www.edweek.org/rc/issues/english-language-learners/  (accessed on 
January 27, 2009)  



  

ELA National Assessment of Educational 
Progress, 2009 



  

ELA National Assessment of Educational 
Progress, 2009 



ELL Trends in Nebraska 

• Increase in ELL population of 200% 

• Increasingly diverse ELL population 





Building a Community 



http://video.nationalgeographic.com/video/player/mo
vies/god-grew-tired/cultural-differences-ggtu.html 

Video Observation 
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Culture 

• Apartment 

• Shower 

• Electricity 

• Food 

• Trash 

• Santa Clause 

• Behaviors 



Language 

• BICS? 

• CALP? 



BICS and CALP 

Basic Interpersonal 
Communication Skills 

• Informal conversational 
language 

 

Cognitive Academic 
Language Proficiency 

•  Formal academic language 
– the language of school 



 

In classes with person-centered teachers, there 
is more engagement, more respect of self and 
others, fewer resistant behaviors… and there 
are higher achievement outcomes. 
 

 

 

Hattie, 2009, p. 119 



If the relationship is strong, instructional 
strategies seem to be more effective.  
Conversely, a weak or negative relationship will 
mute or even negate the benefits of even the 
most effective instructional strategies. 

 

     Marzano, 2011, p. 82 



              

            

        THE IMPORTANCE OF KNOWING 
YOUR ENGLISH LEARNER 
POPULATIONS 
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One immigrant’s story… 

English Language Learner Seminar, 2014 

 





The rate of progress of an English language learner in 
acquiring a second language may be influenced by:  
 
 
 
 
 

• prior English language exposure, experience and 
instruction 

• the home language and the literacy level of the 
student and parents 

• the language in the home environment (e.g., a home 
that is bilingual presents many opportunities for the 
learner to make connections in both languages)  
 • the language learning skills and strategies acquired in 
the home language, which can be transferred to the 
learning of English. 



4th Grade Math through the eyes of 
an English Learner… 

















1. Beginning 
2. Developing 
3. Expanding 
4. Bridging 
5. Extending 

It is IMPERATIVE that We  
Plan Instruction Appropriate to Each 

Level of Language Proficiency 



              

            

        FORMATIVE ASSESSMENT 
STRATEGIES AND THE POWER OF 
FEEDBACK 
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Formative Assessment 
Strategies 

ESL Conference 2014 



Accurate Inferences 



   “Teachers use test (results) in order to make 
inferences about their students’ cognitive 
status. Once those score-based inferences 
have been made, the teacher then reaches 
instructional decisions based (at least in part) 
on those inferences. Educational assessment 
revolves around inference making.” 

Assessment  Is “Inference Making”  

Popham, W. J. (2003). Test better, teach better, p. 60 



In your groups, discuss your current 
understanding of both Formative and 

Summative Assessment.  As a team, create a 
visual representation which depicts the 

relationship between those two forms of 
assessment. 

Activity 

Handout pg. 8  



  Assessment of learning takes place at the 
conclusion of the teaching cycle.  

Summative Assessment 

  Graded 

  Provides confirmation of mastery of the 
standards as of a particular point in time 

 Shows language proficiency levels as of a 
particular point in time 

 

Assessment of Learning Defined 

Stiggins, R. J., Arter, J. A., Chappuis, J., & Chappuis, S., (2006).   Classroom 
assessment for student learning: Doing it right – using it well.    



Assessment 

Assessment OF Learning 



 Assessment for learning takes place while the 
learning is happening.   

Formative Assessment 

 Ungraded 

 Data provides diagnostic information for 
teachers and students 

 Shows growth over time 

 Reflects a student’s growth in language 
proficiency over time 

 

Assessment for Learning Defined 

Stiggins, R. J., Arter, J. A., Chappuis, J., & Chappuis, S., (2006).   Classroom 
assessment for student learning: Doing it right – using it well.    



Assessment  
FOR Learning 



• These ungraded assessments, provide diagnostic 
information and determine the ‘path’ to English 
proficiency 

• They also allow us to monitor progress toward the 
mastery of content knowledge 

• Assessment should be differentiated to reflect 
different English learner levels. 

 

Formative Assessments and English 
Language Learners 



State standardize tests and language 
proficiency tests should provide a starting 

point… 



Activity 

Revisit your  visual representation on p. 8.  
Add any new information regarding 
English learners and assessment. 



“Assessment for learning happens in 
the classroom and involves students 
in every aspect of their own 
assessment to build their confidence 
and maximize their achievement.” 

Rick Stiggins, 2006 



 “It is critical that all of the assessed standards 
be truly significant. From an instructional 
perspective, it is better for tests to measure a 
handful of powerful skills accurately than it is 
for tests to do an inaccurate job of measuring 
many skills.”  

Assessment of Only the Highest 
Priority Standards 

Popham, J., 2003 



Priority Standards and  
Supporting Standards 

 Like fence post holes, Priority 
Standards provide curricular 
focus  to “dig deeper” and 
assure student proficiency. 

 Like fence rails, supporting 
standards are curricular 
standards which connect to 
and support Priority 
Standards. 



Step 1 Example 
 



 

Step 1:  

 Determine a Unit of Study 

 Identify Matching Content or 

Language Proficiency Priority 

Standards 

 

 

Step 1 Activity 
 



• Identify the key concepts (important 
nouns or noun phrases) by underlining 
them. 

• Identify the skills (verbs) by circling them 
or making them All CAPS. 

Step 2: “Unwrapping” the Matching 
Priority Standards 



Step 2 Example (Differentiated CFA) 



• Analyze the Priority Standards to 
determine exactly what students must 
know and be able to do. 

• Underline the key concepts (important 
nouns and noun phrases). 

• Circle the skills (verbs). 

CFA Template 

Step 2: “Unwrapping” the Matching 
Priority Standards 



Represents each of the “unwrapped” 
concepts and skills clearly 
 
Reveals all the learning targets (concepts 
and skills) 
 
Focuses instruction and assessment 

Step 3:  
Create Graphic Organizer  





Step 2 Example (Differentiated CFA) 



Bloom’s 
Taxonomy/DOK 

Skills Concepts 

 
 
 
 
 

1/1 
 
 

2/2 
 

2/2 
 

4/3 

COMPARE 
 
INVESTIGATE 
 
 
RECOGNIZE 
 
 
DESCRIBE 
 
PREDICT 
 
INVESTIGATE 

Physical properties of solids, liquids, or gases 
 
Water changes from liquid to solid and back, 
result of temperature changes 
 
Water changes from liquid to solid and back, 
result of temperature changes 
 
Changes in physical properties of water 
 
Effect of heat energy on object and materials 
 
Effect of heat energy on object and materials 
 

Step 3: Example (Differentiated CFA) 
 

4/3 

3/3 



Step 2 Example (Differentiated CFA) 



Step 3 Activity: 
Create Your Graphic Organizer 

 

Create a graphic organizer for the 
“unwrapped” Priority Standards 

List each skill with its related concept(s) in 
parentheses 

Identify the approximate cognitive level of 
each skill according to Bloom’s Taxonomy 
and Depth of Knowledge 



Step 4 and Step 5 Example: 
Big Ideas and Essential Questions 

(Differentiated CFA) 



Step 5 Activity: 
Determine the Big Ideas and Essential Questions 

1. Determine the Big Ideas. 

2. What questions would lead to the discovery of 
your Big Ideas? 

3. Litmus Test: Do your Big Ideas answer or 
respond to your Essential Questions? 



With The Standards Foundation 
In Place… 

 

 Now It’s Time to Design the 
Matching Assessment Items! 



  
 Once the essential purpose of assessment is 

identified, educators must ask the critical 
question: 

 “What kinds of assessment items will provide the 
best evidence as to whether students have met 
this singular purpose?” 

Determine Evidence Needed to  
Make Accurate Inferences 



The Two Major  
Assessment Formats 

 Selected-Response  
 Constructed-Response 



Step 6 and Step 7 Example 
(Differentiated CFA)  



 



Step 6 and Step 7 Activity:   
Write Appropriately Differentiated 

Constructed-Response Items 

• Use Assessment Matrices 

• Review your “unwrapped” priority 
standards. 

• Decide if a selected response or 
constructed response item or is best. 

• Match level of rigor in unwrapped skills! 



Gallery “Feedback” Walk 

1. Review colleague 
work samples 

2. Use “post-its” to 
provide helpful 
feedback, 
suggestion, or 
kudos 



The Power of Feedback 

ESL Conference 2014 



The single most powerful influence 
on enhancing achievement is 
feedback.  

Hattie, 2009 



Findings from  
John Hattie, Visible Learning: 

A synthesis of over 800 meta analyses: 

• Reciprocal Teaching – 0.75 

• Formative Assessment – 0.90 

• Feedback on student performance – 0.75 
 

 

 

Effect Size  of d = 1.0 indicates an increase of one 
standard deviation; A one standard deviation 

increase is typically associated with 2 to 3 years of 
growth 

 
Hattie, John, Visible learning: A synthesis of over 800 analyses relating to 
     achievement.  (2009), New York, NY:  Routledge Publishing.  



 
Effect Size of Feedback  

0.75 
Feedback 

0.3  
Typical  

Teacher using  
traditional feedback 

  1.0 = 2-3 yrs. 
growth  

    



 
 

At all points in the instructional plan,  
ELLs need to know the answer to these questions: 

 

 

 

 

 

 Where am I going? (learning goals)   

     FEED UP 

 Where am I now in relation to that  goal? 

(self-assessment & self-evaluation) 

     FEEDBACK 

 Where am I going next? (progression, new 

goal)   

     FEED FORWARD 



Considerations for Next Steps 

Reviewing and Revising Strategies 

Thoughtful Data Analysis “Replication of Success” 

 
Match Strategies to ELL Levels 

 Start Small, Build Slowly Frequency Will Increase 

 
Differentiate Common Formative Assessments 

 What do I need to know 
about my ELLs? 

Differentiate the assessment 
accordingly 



Active Teaching Solutions 

rsyrja@activeteachingsolutions.com 

909.576.9639 
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